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Abstract 

Self-assessment is an intrinsic process in human development, present from birth and essential 
for the advancement of cognitive abilities. However, in the current Western educational system, 
assessments, which were originally a natural learning tool, have become activities that induce 
stress, anxiety, and nervousness in students. In response to this, researchers propose a 
pedagogical model where assessments are unannounced, requiring students to prepare 
continuously throughout the semester. This approach is complemented by activities that reinforce 
learning and preparation for tests. The model was applied in two civil engineering and two 
architecture courses, involving a total of 121 students, who completed a survey at the end of the 
semester regarding their experiences. The results showed that although over 85% of students 
initially felt nervous, the supporting activities were key in improving their understanding and 
boosting their confidence, which resulted in better test performance. Students reported feeling 
more secure in their knowledge by the end of the course due to continuous preparation 
throughout the semester. The authors discuss possible factors driving these results and propose 
ways institutions could implement similar pedagogical strategies to foster academic integrity and 
improve overall educational outcomes. 

Introduction 

Pedagogical strategies have undergone significant evolution in recent years, continually seeking 
to enhance student well-being and optimize learning experiences [1], [2], [3]. Traditional 
assessment methods, however, remain a major source of stress and anxiety for students, 
negatively impacting both their academic performance and overall mental health [4]. These 
conventional evaluation practices often involve tests, quizzes, and assignments that are 
announced in advance, giving students time to prepare. However, this structure has been 
criticized for failing to measure the extent of student learning [5]. Factors such as poor time 
management skills and the pressure to compete with classmates exacerbate these issues, leading 
to stress that hinders academic success [6]. Furthermore, these assessment methods tend to focus 
on rote memorization, testing students' ability to recall information rather than their ability to 
apply knowledge or think critically [7]. Traditional tests are generally defined as a set of closed-
book, time-limited questions designed to be completed individually, with little room for 
reflection or creative problem-solving [8], [9]. This kind of assessment not only stifles students' 
development of critical thinking skills but also reinforces a culture of memorization, 
undermining the potential for deeper learning [10], [11]. 



 
Another issue with traditional evaluation methods is their tendency to foster a culture of 
academic dishonesty [12]. High-stakes tests, which often represent the majority of a student’s 
grade, create an environment of intense pressure, leading some students to engage in dishonest 
practices such as cheating to secure better results [13]. The prevalence of academic cheating is 
often exacerbated by the pressure created by fewer tests with higher stakes [14]. Traditional 
grading systems, with their focus on memorization and standardized testing, also fail to consider 
other important aspects of a student's abilities, such as critical thinking, problem-solving, and 
collaborative skills [15], [16]. This narrow focus on test performance has led to increasing 
criticism of conventional evaluation methods, with calls for more holistic approaches that can 
more accurately assess student learning and reduce the temptation to cheat [14]. In particular, the 
consistency and fairness of grading practices are often questioned, as different instructors may 
evaluate similar work based on different criteria, further undermining the reliability of traditional 
assessment methods [15]. 
 
In response to these issues, unannounced assessments encourage students to engage with the 
material regularly throughout the course, rather than cramming for a single test. Research 
suggests that unannounced evaluations can improve students' confidence and performance by 
reducing anxiety levels compared to traditional closed-book tests. Students report feeling less 
threatened when they are allowed to use textbooks or other resources during assessments, which 
not only reduces stress but also fosters a more authentic form of learning [14], [17]. By 
prioritizing problem-solving and practical application above memorizing, this method promotes 
continuous education. Peer review and interactive exercises are examples of complementary 
activities that enhance comprehension and make learning more dynamic and interesting [18], 
[19], [20]. 

Despite the evidence supporting the benefits of alternative assessment strategies, traditional 
evaluations continue to dominate many educational systems. The history of standardized testing, 
particularly IQ tests, has shaped the way education systems assess intelligence, often equating 
academic success with the ability to perform well on tests [21]. The use of tests as the primary 
method of evaluation has limited the range of education and frequently ignored critical thinking, 
creativity, and teamwork—skills that are vital in the rapidly changing workforce of today. There 
are requests for more inclusive evaluation techniques that take into account a variety of learning 
styles as a result of increased scrutiny around this approach. [22], [23]. This research aims to 
explore the implementation of this innovative pedagogical approach in the fields of civil 
engineering and architecture, contributing with another evaluation approach to enhance both 
student learning and academic integrity. Through this study, it is hoped to offer valuable insights 
into the potential of unannounced assessments to reshape assessment practices in higher 
education and provide a more accurate and supportive measure of student achievement [24], 
[25], [26]. 

Background/Framework 

Academic integrity refers to the expectation that all members of the academic community act 
according to universal standards of responsibility, honesty, and sincerity, avoiding unethical 
practices such as plagiarism and cheating [27], [28], [29]. Plagiarism is defined as submitting 



someone else's work without proper citation and is a serious violation of academic ethics [30]. 
Cheating on tests can be caused by multiple factors, including inadequate preparation, workload 
overload, or fear of failure [31]. In many cases, students are not taught values such as honesty 
and responsibility from the beginning of their education, making them more susceptible to 
engaging in dishonest behaviors. A survey conducted in Puerto Rico found that 90% of students 
admitted to cheating because they found tests too difficult or felt they did not have enough time 
to prepare adequately [32]. 
 
Traditional time-limited tests are often associated with stress and anxiety, which can negatively 
affect students' performance. Anxiety, caused by time pressure, can impair attention and 
concentration during different types of assessments, sometimes leading students to panic and 
perceive tests as high-stakes situations [33]. Additionally, students who experience feelings of 
panic and fear of failure during tests may come to view the test as a potential disaster [34], [35], 
[36]. Even when tests are announced in advance, students still report feelings of pressure and 
uncertainty [30]. Additionally, test structures that do not allow revisiting previous questions 
heighten stress, as students fear making irreversible mistakes [37]. This stress, compounded by 
the anticipation of poor results, can lead to a decline in self-esteem, further hindering academic 
performance [38]. Moreover, social factors and GPA are linked to stress levels, with higher 
stress correlating to lower academic outcomes [39]. 
 
However, research shows that consistent preparation can improve both academic performance 
and stress management. Moderate levels of anxiety, when properly managed, can actually 
motivate students to engage more deeply with their studies, enhancing their academic success 
[40]. Regular testing, such as weekly quizzes, encourages continuous learning and better test 
performance by helping students develop effective study habits [41]. This phenomenon, known 
as "washback," demonstrates that frequent assessments foster practice and review, contributing 
to improved retention and understanding [42]. The positive effects of regular evaluations are also 
associated with students’ ability to organize and apply their knowledge more effectively. 
 
In contrast, the use of grades as a sole indicator of academic success has limitations, as they do 
not always reflect the depth of a student's knowledge or understanding of a subject [43]. While 
grades serve practical purposes, they may not accurately indicate how well students have 
mastered material or developed critical skills [44]. To more effectively predict academic 
achievement, it is important to consider other factors, such as students' engagement with 
assignments, their study habits, attitudes toward learning, and the complexity of the tasks 
assigned [45]. Research has shown that the frequency and quality of homework assignments 
significantly influence academic performance, as homework reinforces classroom learning and 
helps students solidify concepts through repetition [46]. Considering that students often prepare 
just a few days before a test, the potential lack of knowledge may result in engaging in academic 
dishonesty [47] 
 
That said, excessive amounts of low-quality homework can have adverse effects, leading to 
student disengagement and increased stress. When homework becomes overwhelming or lacks 
meaningful content, it can result in a rejection of academic responsibilities, contributing to 
mental health issues such as anxiety and burnout [48]. Therefore, while homework is a valuable 



learning tool, its frequency and quality must be carefully balanced to avoid negative 
consequences for students' well-being and academic performance [49]. 

Research objective 

The main objective of this research is to explore the impact of frequent unannounced evaluations 
on university students' academic performance. Additionally, the study aims to investigate how 
this pedagogical strategy fosters academic integrity by promoting positive study habits and 
consistent learning. The research focuses on preventing extended periods without learning, 
which may increase the temptation to engage in cheating or other unethical behaviors. This 
article presents the results from a pilot study conducted to examine these objectives. 

Methodology 

This exploratory study focuses on the implementation of frequent unannounced evaluations in 
architecture and civil engineering courses, specifically in Structures 1 (n=65 students), Structures 
2 (n=18 students), Structural Analysis 1 (n=22 students), and Construction Costs (n=16 students) 
during the Fall 2022, Spring 2023, and Fall 2023 semesters. Throughout the semester, students 
were surveyed anonymously with open-ended and multiple-choice questions, both at the 
midpoint and at the conclusion of the courses. The aim was to analyze how students' perceptions 
of this pedagogical strategy evolved over time. The decision to use anonymous surveys allowed 
students to freely express their opinions on the frequent unannounced evaluations and their 
impact on their learning process and academic integrity [50] 
 
The study specifically examines students' perceptions of unannounced evaluations in comparison 
to traditional assessments and how they perceive their effectiveness in terms of learning. It is 
important to note that the study did not include a control group, meaning that no direct 
comparison was made between students who took unannounced tests and those who took 
traditional tests. As a result, no conclusions can be drawn regarding whether students who 
underwent unannounced evaluations performed better than those who had traditional 
assessments. This study is considered a work in progress, with plans for future investigations that 
will provide a more comprehensive analysis using both quantitative and qualitative methods to 
further explore the subject. 

 
Data collection and analysis were conducted using Qualtrics software to distribute the surveys, 
with the responses being imported into Excel for processing. A visual coding system was used to 
categorize the open-ended responses, assigning colors to reflect the different tones of the 
students' opinions, such as green for positive, yellow for moderately positive, and red for 
negative answers [51]. From this categorization, key ideas were identified to reflect the general 
attitudes of students toward the pedagogical strategy, and these were organized into overarching 
themes. Secondary ideas were used to elaborate on and support the main results obtained from 
the survey responses. 
 
The survey questions focused on understanding how the unannounced evaluation strategy 
influenced students. The first question asked about the effects of the strategy on students' 



learning processes, while the second explored how students' perspectives on this technique 
changed throughout the semester. The third question inquired whether this strategy helped them 
prepare for tests. The fourth question examined the psychological impact of this form of testing, 
seeking to understand how students felt about having frequent unannounced evaluations. Lastly, 
the fifth question assessed students' satisfaction with their performance and whether they found 
the pedagogical method helpful, or if they would have preferred prior notification about the tests. 
 
All courses included in the study were taught by the same instructor, who designed the schedules 
to include two announced quizzes and five unannounced quizzes, which together contributed 
15% to the final grade. The tests given during the semester in both engineering and architecture 
courses were consistent in terms of difficulty, pedagogical approach, problem-solving methods, 
and subject matter. These unannounced tests tend to account for approximately 40% of the final 
grade. Each test contained six multiple-choice questions and three problem-solving questions, 
maintaining these variables constant across all courses. To prevent cheating, three different 
versions of each test were used, with questions that were similar but subtly different to avoid 
identical answers. Students were informed of the existence of multiple test versions, and they 
were allowed to use basic tools such as pens, pencils, erasers, rulers, and calculators. Strict rules 
prohibited the use of mobile phones, which had to be turned off and stored in backpacks rather 
than clothing pockets. 
 
In addition to tests, the courses also incorporated various learning activities, such as group work 
and individual assignments, designed to match the level of difficulty of the tests and encourage 
active participation. To ensure consistency, the professor designed the exams to maintain an 
equivalent level of difficulty across courses. These activities provided opportunities for feedback 
and collaboration, helping to enhance communication and learning skills. Another key aspect of 
the course was the application of knowledge to real-life problems, allowing students to apply the 
skills they learned in practical contexts. This approach not only deepened their understanding of 
the course's theoretical foundations but also equipped them with practical and relevant skills for 
their future professional careers. Homework assignments were regularly given at the end of each 
class and were due the night before the next session Furthermore, homework remains an 
important source of information for students to prepare for tests. Students' performance on 
homework also serves as a review for unannounced tests. In addition, the instructor held office 
hours both in person and via Zoom to provide students with access to clarification for any 
questions or concerns they might have had. This emphasizes the importance of adequate support 
from teachers when presenting activities to their students. 
 
In summary, the methodology used in this study aimed to understand students' perceptions of the 
effectiveness of frequent, unannounced evaluations compared to traditional assessments. By 
qualitative research methods, valuable insights were obtained regarding how these evaluations 
impacted students' learning and academic integrity. Although this study did not include a direct 
comparison of performance between the groups of students, the initial findings suggest that 
unannounced evaluations may have a significant impact on how students approach learning and 
are motivated to maintain academic integrity. Future research could expand on these findings by 
including a more comprehensive and comparative analysis between different groups. 

Results 



The survey results gathered from the student group provided valuable insights into their views 
and experiences with unannounced evaluations. These findings offer a thorough understanding of 
how students perceive this assessment method. The analysis of these results will provide a 
clearer picture of the impact of unannounced evaluations on students and help identify areas that 
could be improved. To ensure clarity, the results are organized into two main categories: "How 
do unannounced evaluations contribute to student learning?" and "How do unannounced 
evaluations support academic integrity?" These categories are designed to highlight the positive 
effects of unannounced evaluations on learning and their role in promoting academic integrity. 
 
In response to the first research question, "How do unannounced evaluations contribute to 
student learning?", the results showed several positive outcomes, including reduced stress, 
improved academic performance, increased confidence, and the development of new study 
techniques. A detailed presentation of these responses is provided in the Table 1. 

Table 1. Presentation of responses of the first research question 

How do unannounced evaluations contribute to student learning? 

Reduction of stress in students 

- Improved results in previous evaluations 
- Preparation through assignments 
- Increased focus during classes 
- Tests carrying less weight in the overall grade 

Enhancements in student performance 

- Consistent review during classes and through 
assignments 
- Ongoing preparation for evaluations 
- Thoughtful study and revision 

Students feel more confident and secure 

- Familiarity with the test format 
- Assignments that match the complexity of 
evaluations 
- Confidence in their understanding 
- Clarification of topics and homework doubts 

Development of new study strategies - Stepping outside their comfort zone 
- Increased creativity 

Stress reduction in students 

Student feedback reveals the positive effects of frequent unannounced evaluations on their 
engagement, preparation, and stress levels. Over 85 % of students mentioned that these 
evaluations encouraged them to focus more during class and stay up-to-date with their 
homework, which contributed to a significant reduction in stress. One student noted, "when a 
(test) was due, I felt calm because I knew that with the homework I had done, I could handle the 
tests without a problem, and I didn’t feel that previous stress." Although some students initially 
felt anxious due to the uncertainty of when the tests would occur, this anxiety gradually 
diminished once they actually took the tests, with further relief following the first round of 
evaluations and the grades they received. 
 
The course structure, which featuring several unannounced tests spread throughout the semester, 
also played a crucial role in reducing stress. During the semester, 7 to 10 unannounced tests were 



included. A student shared, "This course was much more relaxed, it caused me maybe 70% less 
stress than other math courses where the tests are very important and there are only two in the 
semester." With multiple tests that carried less weight in the final grade, students felt less 
pressure compared to traditional courses with fewer, high-stakes tests. This approach allowed 
students to feel more at ease with the evaluations, knowing they had more opportunities to 
succeed without the stress of one large test. 
 
Moreover, students’ increased understanding of the subject, supported by consistent homework 
and participation, also contributed to their reduced stress levels. As one student explained, "I 
prepared myself by consciously doing my homework, this made me really feel ready for the 
tests." Throughout the semester, this ongoing preparation helped students feel more confident 
and less anxious about the unannounced evaluations. Some students even felt at ease, 
recognizing that their consistent work in class would adequately prepare them for the tests. As 
another student mentioned, "I felt relaxed, since from the beginning it was said that if we did our 
homework, the tests would be easy, and literally, they were." 

Improvements in student performance 

Student responses indicated that the regular review in class and completion of homework were 
key factors in improving their performance in unannounced evaluations. One student mentioned, 
"Definitely, because if the homework was done in a focused and dedicated manner, the tests 
were very similar, making them easier to handle. This type of homework also helped me apply 
everything I had learned." This highlights the positive impact of consistent homework 
completion on test performance. Additionally, students pointed out that clarifying doubts about 
homework further enhanced their performance, with one student saying, "Some homework was 
difficult, but with help and analysis, I was able to solve them, which helped me learn and prepare 
for tests." 
 
Moreover, students recognized that the continuous preparation for tests, encouraged by regular 
reviews and homework, was essential for improving their performance. One student noted, “It 
helped me stay prepared and pay close attention to both classes and homework,” while another 
added, "It made me review the material we covered in class every day so I could be ready if a 
test came up." This ongoing preparation ensured that students were always ready for 
unannounced evaluations. Throughout the semester, the consistent review and engagement with 
the material led to significant improvements in their performance, which ultimately resulted in 
better outcomes in their assessments. 

The students feel more secure and confident. 

The implementation of unannounced evaluations as a pedagogical strategy has played an 
important role in boosting students' confidence and sense of preparedness. Students reported 
feeling more secure in their knowledge and abilities due to the consistent review provided by 
homework assignments, which were closely aligned in complexity with the exercises presented 
in the tests. As one student noted, "The homework prepares you a lot and I even think they were 
a little more complicated than the evaluations, which allowed us to learn at a good level." This 
connection between homework and tests helped students feel more confident when facing 



evaluations. Another student added, "It made me feel more confident about the knowledge from 
the class. I used to review topics I had already noticed, but it didn't make me wait until a test to 
just understand." These comments reflect how the proactive approach to studying allowed 
students to build confidence before formal assessments. 
 
The frequent quizzes and homework assignments fostered a culture of ongoing review, which 
helped students retain their knowledge and feel more secure in their understanding of the 
material. By familiarizing themselves with the test format and regularly reviewing class content, 
students developed a greater sense of readiness. One student shared, "The course evaluations 
allowed me to prepare myself with more time and in a better way... during the evaluations, I 
already feel much calmer because I know that I have the knowledge and practice to solve the 
exercises." This illustrates how the study technique not only helped students remember the 
material but also reduced anxiety by making them feel better prepared for the tests. 
 
As students engaged with the course material and completed homework assignments, they 
focused on understanding the core concepts of each topic, allowing them to clarify any doubts 
during class. This approach helped reduce stress and build confidence in their knowledge. One 
student observed, "I noticed that since I was less concerned about grades because there were 
several frequent cumulative tests, I spent more time on really understanding the subject and not 
just for one lesson." This shift in focus from grades to understanding was a common theme, as 
students acknowledged that frequent evaluations allowed them to prioritize learning over mere 
test performance. Additionally, students mentioned that the multiple assessments reduced their 
stress levels, as they viewed the tests as opportunities to practice and prepare for the final 
evaluations, further reinforcing their confidence. 

Development of new study techniques 

The use of unannounced evaluations, with their frequent tests and numerous homework 
assignments, has driven students to adopt new study strategies to cope with the academic 
demands. Given the need to balance multiple subjects, students have learned that creativity plays 
a key role in managing their time and staying on top of their work. One student explained, “This 
semester, in order to do all the homework and review for a possible test, I had to develop a new 
way of studying to help me keep up.” This need for innovation has encouraged students to think 
critically and find new ways to tackle the challenges posed by the unannounced evaluation 
method, thereby strengthening skills that can benefit them in other academic contexts. 
 
Beyond just managing the academic workload, the development of new study habits has also 
enhanced students' problem-solving and comprehension abilities. These improved study 
techniques not only help with unannounced evaluations but also benefit students in other 
subjects. Over 85% of students shared that moving away from traditional study methods and 
stepping out of their comfort zones allowed them to find more effective and engaging ways to 
learn. As one student remarked, “It got me out of my comfort zone and also out of monotonous 
teaching.” This shift in mindset has led to more efficient learning techniques, which have helped 
students retain information more effectively and better grasp the material. 
 
These changes in study habits also have a positive impact on students' academic integrity. By 



developing new routines and improving their time management, students are not only better 
prepared for evaluations but are also reinforcing their commitment to genuine learning. The 
second research question—“How do unannounced evaluations contribute to academic 
integrity?”—shows how these strategies, including improved organization and innovative study 
techniques, help students achieve academic success while maintaining a strong sense of integrity. 
Overall, unannounced evaluations appear to foster a more organized, creative, and engaged 
approach to learning. Responses are presented in the Table 2. 

Table 2. Presentation of responses of the second research question 

How do unannounced evaluations contribute to academic integrity? 

Enhanced organization and responsibility 

- Improved planning  
- Clear assignment deadlines 
- Unanounced evaluations 
- Ongoing need for review 
- Regular class attendance 

Development of new study methods - Increased study frequency 

Reduction in cheating 
- Chance to resolve doubts 
- Frequent study sessions 
- Various types of evaluations 

Greater organization and responsibility 

The use of unannounced evaluations has significantly contributed to improving students' 
organizational skills and sense of responsibility. This approach encourages students to 
consistently review their class materials and complete homework assignments, fostering better 
planning. One student highlighted this shift, saying, "Unannounced evaluations made me more 
responsible because I constantly reviewed my notes to keep my knowledge fresh and practice the 
exercises, ensuring I didn't forget what I learned in class and homework." This response 
underscores how the surprise nature of unannounced evaluations motivates students to stay 
prepared and organized, leading to increased accountability in their learning. 
 
The continuous need for review and regular attendance has further reinforced students’ 
organizational habits. As one student shared, "Having frequent tests made me study more often, 
reviewing the material regularly to ensure I performed well on the test." This ongoing 
engagement with the material not only deepens understanding but also helps students develop 
time management skills to handle the various tasks required. Furthermore, the consistent 
deadlines for homework and tests instill a sense of responsibility in students, as they must meet 
expectations while ensuring they are thoroughly prepared for each evaluation. 
 
This enhanced sense of responsibility and organization also promotes academic integrity. When 
students feel well-prepared due to regular study and timely completion of assignments, they are 
more likely to approach their assessments with confidence and honesty. The structure of frequent 
homework and unannounced evaluations supports students in staying on top of their coursework, 
fostering a greater commitment to both academic success and integrity. This preparation not only 
contributes to better performance in specific subjects but also builds trust in the learning process 
across all areas of study. 



Development of new study techniques 

The increased frequency of unannounced evaluations has proven effective in enhancing students' 
understanding through consistent review. Students noted that regular tests kept them engaged in 
class and motivated to stay active in their studies. One student shared, "Having tests frequently 
helped me… to pay close attention to the class… stay active studying or reviewing, and realize 
what topic I didn't understand so I could study again." This active engagement not only helped 
students understand the material better but also fostered the development of new study 
techniques to address areas of difficulty, ensuring continuous academic progress. 
 
Additionally, the unannounced evaluations contributed to a reduction in the tendency to cheat. 
As students became more confident in their knowledge and study routines, they felt better 
prepared for assessments. One student mentioned, "It helped me develop a study habit since I 
always had to be prepared for any assessment." This preparedness, combined with the 
opportunity to clarify doubts throughout the course, created a learning environment where 
students could rely on their own abilities rather than seeking help from others. As a result, 
students reported feeling less tempted to copy during evaluations, reinforcing academic integrity 
and trust in their own efforts. 

Discussion 

The results of this study highlight the significant impact of unannounced evaluations on students’ 
performance and emotional well-being. Students reported that the frequent homework 
assignments played a key role in their preparedness for unannounced tests, which ultimately led 
to improved performance. As one student stated, "The evaluations were mostly based on topics 
covered in homework. Therefore, developing homework with complicated exercises helped to be 
better prepared for the tests." This feedback underscores the relationship between consistent 
review, academic preparedness, and success in unannounced assessments. Notably, this strategy 
involves a greater academic load, as students were tasked with homework assignments almost 
every class [49]. However, the potential benefits, as students themselves affirmed, outweigh the 
challenges, suggesting that frequent homework assignments contribute to long-term learning 
gains. A balance between task difficulty and workload, taking into consideration the fact that 
students typically take five subjects per semester, was recommended to ensure the academic load 
remains manageable. 
 
Another noteworthy finding from this study is the reduction in anxiety and stress levels reported 
over 85% of students as the semester progressed. Several students observed that with constant 
practice and preparation, they felt more secure and confident about the assessments, which 
reduced their emotional distress[34]. One student described, "Compared to the other subjects, it 
was less (anxiety and stress), yes, there was stress but it was less because it was calmer after 
practicing constantly." This decrease in anxiety can be attributed to students' familiarity with the 
format and content of the evaluations due to their continuous study habits. By having regular, 
smaller assessments rather than relying on high-stakes tests, students felt less pressure and better 
equipped to perform. However, it is important to note that while over 85% students benefitted 
emotionally from this methodology, there were also those who still experienced significant 
stress, indicating that individual differences play a role in how students cope with testing. 



 
The pedagogical approach of frequent, unannounced assessments also helped foster greater 
organization and responsibility among students. The regular review of course material and 
continuous homework assignments encouraged students to stay organized, manage their time 
effectively, and be proactive in their studies. Students who followed this routine reported feeling 
more in control of their academic workload. As one student explained, “Having frequent tests 
made me study more often, reviewing the material frequently to make sure I did well on the 
test.” This regular engagement with the material not only contributed to better grades but also 
promoted habits that were beneficial for academic success in other areas. Moreover, this 
methodology's focus on continuous preparation allowed students to cultivate a sense of 
responsibility, as they had to stay on top of deadlines and constantly review the material to be 
prepared for any unannounced assessments [52]. Regarding academic integrity, students who 
possess all the previously mentioned qualities do not feel the need to plagiarize during a test, as 
they have the necessary knowledge to meet all the course requirements [53]. 
 
The shift from traditional high-stakes tests to frequent, unannounced evaluations offers several 
advantages, both for students and educators. One of the main benefits is that frequent 
assessments provide a more accurate and comprehensive understanding of students' academic 
progress. Instead of relying on a few major tests, which often leave little room for error, 
unannounced tests give educators a better sense of how students are grasping the material 
throughout the course. This continuous feedback allows for early intervention if a student is 
struggling, preventing the potential for drastic grade drops later in the semester. Furthermore, by 
reducing the weight of any single evaluation, students experience less anxiety and can focus 
more on understanding the content rather than memorizing information for one high-stakes test. 
The constant testing encourages students to learn consistently, reinforcing their retention and 
mastery of the material over time [53]. 
 
Despite the many positive outcomes, a 5% of students expressed concerns that, if they had 
known the date of the tests, they could have prepared more thoroughly and potentially achieved 
better grades. This group noted that the unpredictability of the unannounced evaluations created 
a sense of uncertainty, which at times led to lower scores. This view contrasts over the 85% of 
students, who expressed greater confidence in their results after each test, feeling that the 
constant preparation had adequately prepared them. However, these students also noted a 
reduction in anxiety once the test was over, suggesting that while the unpredictability may cause 
initial stress, the overall approach results in a more relaxed state once the test is completed [53]. 
It is worth mentioning that some students, when faced with the uncertainty of unannounced 
evaluations, may experience feelings of inadequacy that could contribute to dishonest behavior, 
such as cheating, if they are not adequately prepared. This potential issue highlights the need for 
further examination of how unannounced evaluations may inadvertently lead to academic 
dishonesty among students who are unprepared [47]. 

Conclusions 

Academic integrity is a fundamental principle in any educational setting, ensuring fairness and 
honesty across all academic endeavors. To uphold this integrity, students must embrace the 
challenge of tests through hard work and dedication, avoiding the temptation to cheat or 



plagiarize. Unannounced assessments serve as a key tool in encouraging academic honesty, as 
they lessen opportunities for dishonesty. Moreover, adopting innovative teaching strategies and 
maintaining consistent preparation help keep students engaged and motivated, enabling them to 
gain a deeper understanding of the material. However, an overload of homework can lead to 
stress and anxiety, which may tempt students to compromise their academic integrity in order to 
meet deadlines. Promoting diverse learning approaches—such as interactive activities, hands-on 
projects, and lectures—can reduce boredom and the inclination to cheat, while also contributing 
to students’ well-being. Active class participation increases retention, lowering the likelihood of 
cheating on tests or plagiarizing assignments. 
 
To sustain academic integrity, a comprehensive educational approach is required, combining 
effort, preparation, and varied teaching methods. Unannounced tests, modern teaching 
techniques, and continuous preparation not only reduce stress but also foster deeper learning 
without sacrificing academic honesty. This approach encourages a better grasp of the content 
while supporting students' overall health and well-being. Future research plans include collecting 
quantitative data on stress, learning quality, and academic integrity, with a focus on expanding 
the study to other engineering and architecture courses. Quantitative data will allow better 
synthesizing the objective of the study. It is also planned to use a combination of analytical and 
descriptive surveys after each evaluation to assess how the applied teaching methods influence 
academic integrity, and course-specific surveys will help determine which activities are most 
effective. By incorporating a control group using traditional teaching methods, it will be possible 
to compare these factors and assess whether the new approaches benefit students. 
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