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Cultural Adaptation and Advising Dynamics: Insights from International Engineering
Graduate Students

Abstract

This research study is step one in exploring cultural considerations affecting advising dynamics
between advisors and international Ph.D. students in engineering disciplines in the United States.
The study draws from the Intercultural Competence Framework as the theoretical lens. It collects
data from four international PhD students in engineering at one public institution by employing
semi-structured interviews. Further, the results concentrate on the need to identify and inculcate
the sensitivity of cross-cultural communication into advising interactions that cultural
competency is an essential element of being an advisor. It also brings personal rapport in
developing trust to provide such tailor-made advice. Such findings in this study make clear the
recommendation that training in intercultural competency be designed for advisors and a
balanced personal and professional relationship be adopted between the advisor and student to
promote the development of more inclusive and culturally appropriate practices for advising.
This opens the door for further research to find ways by which cross-cultural communication
among international students can be enhanced and the students helped to adjust to such a
multiplicity of academic environments.

Keywords: International Students, Engineering, Intercultural competence, Advising interactions,
mentorship/mentoring.

Introduction

The United States is one of the most preferred destination countries for international students at
the graduate level [1]. Currently, according to the most recent report filed by the Institute of
International Education, there are over a million students from colleges and universities across
the US. These international students contribute to 5% of the overall student population. [2]
Engineering programs are among the most highly taken up courses by international students in
the United States [3]. The literature review illustrates the cultural adaptation involved in the
reversible process of advising dynamics of education while highlighting the critical roles
advisors play in constructing the academic life and future of the international student [5]. This
has caused a dramatic change in the composition of Ph.D. enrollments in the U.S.

The importance of cultural understanding in advising international students cannot be overstated,
and several studies have highlighted this fact. For instance, Vakkai et al.'s research has shown
that international students' cultural backgrounds and values cannot be ignored, and having
advisors who are more attuned to these aspects can significantly impact an individual's academic
success [6]. Similarly, Liu et al.'s study highlights the need for increased attention and guidance
towards international students, which can lead to advisors who are more culturally competent
[7]. Another research study has focused on the potential barriers posed by cultural differences in
advisor-student relationships and the intercultural communication skills that advisors need to
overcome these challenges [8]. Furthermore, two studies have delved into the cultural aspects of
advising international engineering students, highlighting the varying levels of relationships
between advisees and advisors and the need to understand how culture shapes advising practices
in engineering disciplines. Overall, these studies emphasize the importance of cultural



understanding in advising international students and highlight the need for advisors to be
culturally competent to help their students succeed.

This research study aims to examine how international students communicate with their advisors
in engineering disciplines. The research aims to gain a comprehensive understanding of how
culture affects and impacts advising practices. The ultimate goal of this research is to identify ways
to improve the advising relationship's efficiency, with a specific focus on international students
studying in U.S. institutions. Effective communication is critical in this relationship as it ensures
clarity, confidence, and better decision-making. Therefore, the study aims to investigate the factors
that facilitate effective communication between international students and their advisors. This
research also aims to support the development of intercultural communication competencies for
both international students and advisors. For international students, understanding and managing
cultural variations within advising interactions could contribute to a much richer experience of
higher education. On the other hand, a more interculturally competent advisor can better
understand and support these students in meeting their unique needs as they navigate their
academic experiences.

Literature Review

Several studies have identified that international students in the United States face various
challenges, such as difficulty in adjusting to a new cultural setting, understanding the language,
and integrating into cultural dynamics [9, 10]. These challenges become even more pronounced
when advisors and their advisees who are international students have cultural mismatches and
misunderstandings. This is especially true with engineering programs that largely attract students
from different cultures where the aspect of hierarchy as well as authority figures in general play a
critical role [11]. The U.S. promotes individualism and encourages independent thought with
self-advocacy in academic culture [12]. However, one of the major challenges in advising
dynamics has been a lack of cultural awareness among advisors, which can create adversities for
international students.

Intercultural competence refers to the ability of a student to understand and navigate different
cultures, encompassing communication effectiveness with people from diverse cultures and
backgrounds [13]. Consequently, advisors with advanced intercultural competence are more
sensitive and have a better understanding of the cultural context and needs of international
students leading to more supportive and effective relationships with the advisee. For example,
literature about relationships between research advisors and international doctoral students, and
the results showed that cultural values and beliefs about advisor-student relationships were
influential in shaping the dynamics of advisor-student relationships [14]. To enhance the
advising experience of international students, it is recommended to provide advisors with
training on intercultural competence and allocate more resources towards this aspect. Another
research study also explored the mentorship experience of international graduate students in the
engineering fields [15]. Their findings revealed that cultural backgrounds may have an impact on
the mentor-mentee relationship and underscore the need for intercultural competence in effective
mentoring to new international students.

Communication practices are known to vary across cultures. Therefore, advisors should be aware
of these differences and adapt their advice accordingly [16]. One of the biggest challenges faced
by international students is having a poor relationship with their supervisors. This is mainly due
to differences in communication styles, with direct and indirect approaches being used by



international students, as noted in a study conducted by Cao and Meng (2020) [17]. Such
differences can create confusion and miscommunication that can ultimately affect the
relationship between advisors and international students. As a result, the long-term academic
success of these students may be negatively impacted.

Research literature suggests that building trust between advisors and international students is
crucial to providing personalized help to each student. Advisors must have a deep understanding
of their students' cultural backgrounds to relate to them individually and establish rapport with
them. Therefore, forming genuine relationships is essential for providing friendly and helpful
support to international students as they pursue their academic goals. Arambewela et al.
conducted a study on cultural adaptation and counseling for foreign engineering students, which
is similar to the research conducted by Savard et al. in 2020. Both studies aimed to address the
problems faced by South Asian international students studying at a large public university in the
USA [18][19]. The findings revealed that cultural differences between the advisors and the
students had a significant impact on the advising process [18][19]. Some cultural norms and
communication styles were not easily understood by the students, resulting in misinterpretation
of information. However, both studies emphasized the importance of not only a professional but
also a personal bond between advisors and students, which made them feel more supported and
accepted. To ensure culturally relevant advising practices for international engineering students,
both studies highlighted the need for intercultural competence training for advisors.

Literature has highlighted the significance of advising dynamics and the roles of intercultural
competence and intra-personal relationships in enhancing the quality of experience for
international students. Advisors can better integrate cultural differences and improve
communication with their students by being mindful and engaging, leading to more effective
advising practices and increased sensitivity towards international student culture.

Research Questions
This study aims to address the following research question:

1. What cultural considerations influence advising interactions between advisors and
international students in engineering disciplines?

Theoretical Framework

The Intercultural Competence Framework shown in Figure 1 guides this study, especially in the
relationship between advisors and international students seeking doctoral research in engineering
in the US. Intercultural competence is the capability to operate successfully in any intercultural
contact, where communicating or working with people from different cultural backgrounds is
entailed [20]. The Intercultural Competence Framework (ICF) is a major theoretical guidance in
negotiations of cross-cultural encounters, more so in academic advising situations [22]. The
framework has the following elements [21]:

Attitudes: 1t entails values that are adaptable and normative orientations towards one's own and
other cultures where an advisor is open to and respects other cultures through interest and
acceptance of different backgrounds from that of the student.



Knowledge: They need to understand the different cultures and their communication styles. This
helps them know how a student's background affects their studies.

Skills: Good communication skills with students from other cultures, adjusting communication
style to the cultural communications and learning styles of the students

Awareness: Good counseling requires that there is awareness of personal cultural biases and how
these can impact the interaction with students.

Abilities: They should adapt their behaviors and communications, depending on the different
cultural contexts, so they can fulfill demands and expectations on behalf of the international
students.

Individual
Attitudes: Knowledge &
; Comprehension:
Respect (valuing other Cultural self-awareness,
cu:);cres)- [e) elgmess deep cultural knowledge,
(withholdin'g jlf)dgement)' sociolinguistic awareness
((:tl;::r):ttxi &az';am:iﬁ Skills: To listen, observe
s S & evaluate; to analyze,
interpret & relate
Desired External Desired Internal
Outcome: Outcome:

Informed frame of
reference shift
(adaptability, flexibility,
ethnorelative view,
empathy)

Effective and appropriate
communication &
behavior in an
intercultural situation

Interaction

Notes:

Begin with attitudes; Move from individual level (attitudes) to interaction level (outcomes) -
Degree of intercultural competence depends on acquired degree of attitudes,
knowledge/comprehension, and skills

Figure 1 Intercultural Competence Framework [20]



Intercultural competence is a vital aspect of education that helps to create a learning environment
that is inclusive and appreciative of students from diverse backgrounds. Advisors who possess
strong intercultural competency are especially beneficial for international students, particularly
those in technical fields. They can provide customized advice, help with transitions, and assist in
navigating the academic environment of a foreign college [22]. Given the diverse student
communities in modern higher education, it is essential to establish a structure that fosters an all-
inclusive atmosphere. Advisors who possess intercultural adeptness can better understand the
unique needs and expectations of international students, thereby improving the advising process
[23].

The framework is designed to help academic experts navigate cultural sensitivities and establish
positive relationships that contribute to the success and well-being of students. Advisors who
possess intercultural competence are better equipped to manage misunderstandings or differences
that may arise due to varying cultural backgrounds. This allows them to approach situations in a
tactful and unbiased manner, facilitating smooth communication and understanding. These skills
enable advisors to connect with people from diverse cultural perspectives, making them more
inclusive and effective at creating a supportive advisory environment [24]. In other words, advisors
who score higher in intercultural competence will be more helpful to international students
studying engineering. Such advisors are likely to demonstrate higher levels of cultural sensitivity,
making advising sessions more satisfying for students [25,19]. Furthermore, interactions with
advisors possessing high intercultural competency are expected to result in higher student
satisfaction with the advising process.

Intercultural competence is a multifaceted concept that consists of a combination of attitudes,
knowledge, skills, awareness, and ability that are necessary to effectively understand and
navigate intercultural communication challenges. Its significance is paramount in this study as it
highlights the importance of being aware of and sensitive to cultural differences, as it can
significantly impact the advising relationship between an international student and their advisor
[20]. In previous studies, intercultural competence has been used to evaluate and enhance
intercultural competency within various settings, including healthcare and global organizations
[26, 27]. In the context of this study, the term "culture" refers to a shared system of beliefs,
values, customs, behavior, and practices that define a group of people based on their nationality,
ethnicity, religion, or social class [28]. Additionally, culture encompasses communication style,
visual perception, worldview, and overall ways of thinking that are influenced by factors such as
language, history, economics, politics, and more. The study describes culture as a complex
construct, which is not limited to a set of static characteristics or traits. It is an evolving and
dynamic phenomenon that is shaped by a multitude of factors. The definition of culture put forth
in this study aligns with the concept of culture as referred to within the intercultural competence
framework. Overall, intercultural competence is an essential component that can foster effective
communication and promote positive interactions across cultures. Therefore, it is crucial to
understand the nuances of culture and develop intercultural competence to effectively navigate
intercultural communication challenges.

Methodology
The data for this study was collected as a part of a larger qualitative research study. We

employed purposive sampling in this research design to account for the inclusion of international
engineering students from various backgrounds and under varying circumstances. The data



comprised four international Ph.D. engineering students at one public institution in the
southwest. The selection criteria included students of non-US origin, their status as student visa
holders, and their educational experiences outside the US. We chose to conduct semi-structured
interviews due to their flexible nature in gathering detailed information regarding the experiences
and opinions of the participants. Pseudonyms have been assigned to the participants to maintain
privacy and anonymity. The Institutional Review Board (Protocol [STUDY00018666]), whereby
a consent form was used to explain the study's purpose and the participants' rights and privacy,
approved the study. We administered a demographic survey collecting information about the
nationality, gender, and year in the program followed by an audio-recorded semi-structured
interview for analysis. Thematic analysis using DEDOSE was used to analyze the data to
identify patterns and themes using coding, memo writing, and charting [29]. Our analysis was
built from two steps: the deductive approach based on research questions and the Intercultural
Competence framework, and the second involved an inductive approach to identify emerging
themes [30]. This approach offered an insight into how cultural considerations affect the
dynamics of advising, as illustrated through a detailed analysis of participants' experiences and
perspectives.

Findings

Our study revealed three major themes across the participants: Cross-Cultural Communication
Dynamics, Reinforcement and Recognition, and Personal Connection Removed from Work. This
section explains each theme with example quotes from participants.

Theme 1: Cross-Cultural Communication Dynamics

Effective communication is crucial for academic success, especially for international students
who are navigating unfamiliar cultural contexts in higher education. Cross-cultural
communication dynamics pose both challenges and opportunities for students from diverse
backgrounds. We highlight the impact of cultural differences on communication styles within the
advisor-student relationship as depicted by the participants.

Alexa sheds light on the cultural nuances influencing communication as she mentioned:

"Another thing was that I realized that in Ghana, we upheld certain qualities like, you
know humility and be quiet if you're not asked to speak things like that. And I realized
that I had to quickly let go of some of those attributes in the US and be more vocal."

Her statement emphasizes the cultural norms that are highly valued in Ghana, where reserved
communication styles are appreciated. Alexa's recognition of the necessity to adjust her
communication style after arriving in the US highlights the adjustments international students
have to make to fit in.

Rahul mentioned his efforts to maintain communication with an advisor and expressed self-doubt
and lack of confidence in approaching his advisor. He said,



"But sometimes there was some lack of communication, maybe because I wasn't confident
enough to ask him like, hey, do you want me to do this? I still feel like I'm not the worst
because there was another student who was probably even worse than me, and I didn't
get much mentorship probably as well because it's more independent stuff, doing
independently all the stuff, figuring out everything."

Rahul's feelings of self-doubt and uncertainty highlight the difficulties encountered as an
international student when seeking clarification or guidance in a new academic setting. This
emphasizes the importance of fostering transparent communication channels to improve the
advising experience for international students.

For international students trying to communicate with people from different cultures can often be
a challenge. However, by adjusting communication styles and establishing clear channels of
communication, as demonstrated by Alexa and Rahul's experiences, the advising experience can
be greatly improved. Acknowledging and addressing these cultural differences is crucial in
supporting the academic success of international students.

Theme 2: Reinforcement and Recognition

This theme enquires about the dynamics of feedback and acknowledgment within the academic
realm. The following quotes from the students highlight valuable insights into how expectations
and outcomes are intertwined, as well as how structured versus unstructured work environments
can impact the productivity of a student.

Akash shares his experience of encountering sarcasm when expectations aren't met, underscoring
the importance of providing constructive feedback and empathy during difficult times. He
mentioned,

"Sometimes I do get a little bit of sarcastic comment from him like, 'Okay, so I've been
working on some project for a while. Let us say he expects me to get results. But
sometimes the experiments are not going well, there is also not coming as well as they
should be."

However, bringing sarcasm in critique does not work all the time but rather has reverse effects
on learners, constituting part of their lack of motivation. The participant in this scene may
symbolize the contrast between fake goals, which seem impossible to reach, and real-life results
when the “devil makes the work half-done”. This relates to the heart of what an individual
perceives themselves in when surrounded / rendered unsettled by the hindrances / impediment
that might come along on this journey on the road to achieving the desired / set targets.

Another student Igbal identified cultural nuances that existed between his homeland and the
United States, which were observed in the way he adjusted to the kind of advising that was
practiced. He said,



"Back home, task sort of going based on proper planning. Here, it's more unstructured
and less deadline-y kind of thing. So, it's taking me longer than anticipated to do tasks, |
would say probably a little more push and things like that."

This quote sheds light on the challenges that can arise in an unstructured setting, emphasizing the
need for extra motivation and effort to meet expectations. The lack of clear guidelines and well-
defined goals can lead to confusion and delays ultimately affecting the success of the students.

The student experiences mentioned the pivotal importance of feedback, recognition, and cultural
flexibility. The instance of Akash encountering sarcasm serves as a reminder to provide
constructive feedback with sensitivity, while Igbal's experience of adapting to an unstructured
environment highlights the need for increased motivation and diligence. This stresses the
importance of creating academic environments that are supportive and structured, in turn
promoting productivity and enabling student success.

Theme 3: Personal Connection Removed from Work

This theme explores the student’s aspiration to connect with their advisor more and establish a
personal relationship beyond work. The following quotes from the students expressed getting to
know their advisor on a personal level to be comfortable and approachable. Igbal expressed his
desire to have more opportunities to get to know his advisor better and feel more comfortable.
He said:

"I would like some more personal relationships...More opportunities to get to know him
better and get to know what my interests are. Maybe go out a couple of times to eat, grab
stuff that makes it more comfortable for the student to approach."

This emphasizes the fact that creating personal relationships beyond academic advising is
essential. Here, such relationships can make advisors and students more comfortable with each
other and develop trust, thus improving the quality of the academic advising process.

Another student, Alexa expressed similar emotions about having more in-person interactions
whether it’s in the form of meetings or social gatherings. She mentioned:

"I think we should probably have some more in-person meetings, maybe even like some
social gatherings...More frequent social gatherings would probably be good. Increase the
comfort level and things like that."

The student highlights that if the number of face-to-face meetings and social events were
increased, it could bring big advantages. She referred to these functions as giving a relaxed
atmosphere that could be fostered for the betterment of working relationships. The idea
underneath here is that if a more relaxed and socializing environment is in place, then people will
be able to exchange a lot better and work.

These results may indicate that the relationship between advisors and international students can
become complex due to factors such as differences in cultural backgrounds, communication



styles, constructive feedback, and the need for personal interaction. This can hinder the creation
of effective intercultural advising environments.

Discussion

These findings and literature provide evidence of the importance of advisors possessing cultural
awareness and sensitivity when advising international students. Establishing personal
relationships with students is crucial in developing trust and comfort in the delivery of
individualized advice. Positive personal relations between advisors and international students are
considered a significant factor in measuring student satisfaction and success [31]. Our
participants showed a desire to get to know the advisor on a more personal level can help
students feel more comfortable and improve their relationship with the advisor. This idea is
supported by previous studies which have found that personal relationships can enhance
communication, trust, and cooperation [32]. In a study focused on doctoral advising
relationships, students identified a mentor who was responsive, empathetic, and supportive, and
who took a special interest in their success [33]. Our research has found that international
students may face difficulties in making friends due to cross-cultural barriers and communication
issues. Some studies indicate that international students may feel isolated and struggle to adapt to
their new social and academic environment [34]. Therefore, academic advisors should possess
cultural sensitivity and competence to create a welcoming and supportive atmosphere for
international students to build personal relationships with their advisors. It is essential to be
proactive in organizing social activities that promote inclusivity and integration for international
students.

Effective communication and feedback significantly contribute to the effectiveness of academic
advising and help students achieve their academic goals [35]. Previous research has shown that
feedback and recognition have a positive impact on student motivation, engagement, and
performance [36]. In this regard, recognition plays a critical role in the success of advising,
especially in STEM areas. It is necessary to ensure that academic advising is effective in
promoting student retention and success, particularly for underrepresented groups [14].

It is possible that cultural differences can affect feedback and recognition. Studies suggest that
cultural variations in individualistic and collectivist orientations can affect how students interpret
feedback [27]. For instance, criticism may be perceived as a reference to personal weaknesses by
students from collectivistic cultures, while students from individualistic cultures may view it as
an opportunity to improve. Therefore, advisors should understand and appreciate these cultural
differences and provide tailored feedback and recognition.

The study highlights the challenges faced by international students in effectively managing a
new culture and communicating with advisors. It emphasizes the importance of cultural
competence training for advisors to equip them with the necessary skills to be sensitive and
tolerant of diversities among student populations. It also stresses the need for students to take a
proactive role by addressing cultural differences and communicating their needs in mentorship
relationships. The study advocates for empowering students and promoting intercultural
competence to enhance the advisor-student relationship and ensure the success of international
students' academic pursuits. To achieve this, advisors in institutions could be trained through
programs to understand and support international students better. Developing personal relations
and creating a culture-friendly advising climate will also foster an environment that is favorable
and supportive towards international students. The study calls for a collaborative effort between
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institutions and international students to promote cultural understanding and inclusivity in
academic settings.

The above outcome is consistent with intercultural frameworks that highlight the reactions felt
by individuals experiencing cultural dissonance in adapting to a new set of cultures. It also aligns
with the Sung theory of Cultural Intelligence, which encourages individuals to engage
successfully with others from different cultures [37]. Our study shows that cultural differences
affect and require effective interpersonal communication to foster relationships between advisor-
students.

Our findings align with existing literature that emphasizes the significance of cultural
understanding and building a personal connection between advisors and international students
[18, 19, 33]. This is because effective supervision of international Ph.D. students requires
advisors to possess high levels of cultural competence. Similarly, Vakkai et al. have highlighted
that the weak intercultural communication skills of an advisor can pose challenges due to
differences in direct and indirect communication styles across cultures [6]. Studies on cultural
dynamics between advisors and international engineering students suggest that cultural
discrepancies can lead to miscommunications and misunderstandings, which can have negative
impacts on academic programs. In conclusion, effective cross-cultural communication is critical
to the role of an advisor, who must be empathetic to the socio-cultural adaptiveness of
international researchers from different cultures. Our findings highlight the importance of
advisors' adaptive and responsive qualities when working with international Ph.D. students,
especially in cases where national cultural differences exist between the advisor and the research

group.
Future Work

Further research is needed to understand the nature of existing cross-cultural communication
challenges and provide more effective support for international students in adapting to divergent
academic settings. Moreover, comparative studies between regions and within other subject areas
will produce better insight into the influential cultural factors regarding these dynamic advising
approaches. Longitudinal investigations are also critical in helping observe the academic and
professional progress of students enrolled in higher education and, therefore, exploring the
contributions of advising to the achievements of international students. This is part one of a
greater study; hence, it requires interviewing more students and getting more insight into these
issues. Subsequent research should expand this study into further and deeper directions, hoping
to provide detailed descriptions that capture the spaces between reflections to make stronger
recommendations to improve intercultural competency in academic advising.

Bibliography

[1]. C. W. Yao and L. M. Vital, “Reflexivity in international contexts: Implications for U.S.
doctoral students international research preparation,” International Journal of Doctoral Studies,
vol. 13, pp. 193-210, Jan. 2018, doi: 10.28945/4005.

[2]. Institute of International Education (IIE). "United States Hosts Over 1 Million International
Students for the Fifth Consecutive Year." IIE - the Power of International Education.
https://www iie.org/news/2020-open-doors-report/#:
:text=WASHINGTON%2C%20D.C.%2C%20Nov.



11

[3]. S. Park, “Academic acculturation of international doctoral students in the U.S.: A Qualitative
inquiry,” International Journal of Environmental Research and Public Health, vol. 19, no. 23, p.
16089, Dec. 2022, doi: 10.3390/ijerph192316089.

[4]. Y. K. Kim, A. Maleku, C. M. Lemieux, X. Du, and Z. Chen, “Behavioral Health Risk and
Resilience among International Students in the United States: A Study of Socio-demographic
Differences,” Journal of International Students, vol. 9, no. 1, pp. 282-305, Jan. 2019, doi:
10.32674/jis.v911.264.

[5]. W. Di et al., “Research on cross-cultural adaptation and educational management of
international students in China: Case of African students at Zhejiang Normal University,”
Frontiers in Psychology, vol. 13, Oct. 2022, doi: 10.3389/fpsyg.2022.1009658.

[6].R.J. Y. Vakkai, K. Harris, J. J. Crabbe, K. S. Chaplin, and M. Reynolds, “Sociocultural
factors that impact the health status, quality of life, and academic achievement of international
graduate students,” Journal of International Students, vol. 10, no. 3, pp. 758-775, Aug. 2020,
doi: 10.32674/jis.v1012.1222.

[7].H.Liu, Y.J. Wong, N. G. Mitts, P. F. J. Li, and J. Cheng, “A phenomenological study of
East Asian international students’ experience of counseling,” International Journal for the
Advancement of Counselling, vol. 42, no. 3, pp. 269-291, May 2020, doi: 10.1007/s10447-020-
09399-6.

[8].J. Theresa. Butler, “From welfare to work : the impact of the jobseeker-adviser relationship
on objective employment outcomes,” 2020. [Online]. Available:
http://digitool.lib.strath.ac.uk:80/R/?func=dbin-jump-full&object_id=33511

[9]. Girmay F. African Immigrant and International Students: A Qualitative Study on the Socio-
cultural Adjustment of Students into U.S. Universities. University of Michigan; 2017. Available
from: https://deepblue.lib.umich.edu/handle/2027.42/137006

[10].J. Khanal and U. Gaulee, “Challenges of International Students from Pre-Departure to Post-
Study,” Journal of International Students, vol. 9, no. 2, pp. 560-581, May 2019, doi:
10.32674/jis.v912.673.

[11]. B. D. Lutz and M. C. Paretti, “Exploring the Social and Cultural Dimensions of Learning
for Recent Engineering Graduates during the School-to-Work Transition,” Engineering Studies,
vol. 13, no. 2, pp. 132-157, May 2021, doi: 10.1080/19378629.2021.1957901.

[12]. D. R. Parker and S. Field, “Self-determination theory, research, and practice in the U.S.:
promoting personal growth in a standardized culture,” in Edward Elgar Publishing eBooks, 2023,
pp- 261-276. doi: 10.4337/9781802204056.00030.

[13]. R. Godwin-Jones, “Telecollaboration as an approach to developing intercultural
communication competence.,” Language Learning & Technology, vol. 23, no. 3, pp. 8-28, Oct.
2019, [Online]. Available:
https://scholarspace.manoa.hawaii.edu/bitstream/10125/44691/1/23_3_10125-44691 .pdf

[14]. N. Marijanovié,J. Lee, T. W. Teague, and S. F. Means, “Advising experiences of first year
international doctoral students,” Journal of International Students, vol. 11, no. 2, May 2021, doi:
10.32674/jis.v11i2.1755.

[15]. H. Ku, M. K. E. Lahman, H.-T. Yeh, and Y .-C. Cheng, “Into the academy: preparing and
mentoring international doctoral students,” Educational Technology Research and Development,
vol. 56, no. 3, pp. 365-377, Jan. 2008, doi: 10.1007/s11423-007-9083-0.

[16]. Pylate, T., "The Impact of Intercultural Communication Competence on Academic
Advising at an American-Style University in West Africa," Ph.D. dissertation, The University of
Memphis, 2022.


http://digitool.lib.strath.ac.uk/R/?func=dbin-jump-full&object_id=33511
https://deepblue.lib.umich.edu/handle/2027.42/137006

12

[17]. C. Cao and M. Qian, “Effects of online and direct contact on Chinese international
students’ social capital in intercultural networks: testing moderation of direct contact and
mediation of global competence,” Higher Education, vol. 80, no. 4, pp. 625-643, Jan. 2020, doi:
10.1007/s10734-020-00501-w.

[18]. R. Arambewela, J. E. Hall, and S. Zuhair, “Postgraduate International Students from Asia:
Factors Influencing Satisfaction,” Journal of Marketing for Higher Education, vol. 15, no. 2, pp.
105-127, Apr. 2006, doi: 10.1300/j050v15n02_05.

[19].1. Savard, J. Bourdeau, and G. Paquette, “Considering cultural variables in the instructional
design process: A knowledge-based advisor system,” Computers & Education, vol. 145, p.
103722, Feb. 2020, doi: 10.1016/j.compedu.2019.103722.

[20]. D. K. Deardorff, “Identification and assessment of intercultural competence as a student
outcome of internationalization,” Journal of Studies in International Education, vol. 10, no. 3, pp.
241-266, Sep. 2006, doi: 10.1177/1028315306287002.

[21]. K. Berardo and D. K. Deardorff, Building cultural competence: Innovative Activities and
Models. Stylus Publishing, LLC., 2012.

[22]. M. S. Artiles and H. M. Matusovich, “Doctoral Advisor Selection in Chemical
Engineering: Evaluating Two Programs through Principal-Agent Theory,” Studies in
Engineering Education (Blacksburg, Va.), vol. 2, no. 2, p. 120, Feb. 2022, doi: 10.21061/see.57.
[23]. M. B. Hukudoposa and I. N. Skvortsova, “Intercultural competence and intercultural
communication in the context of education for sustainable development,” E3S Web of
Conferences, vol. 296, p. 08026, Jan. 2021, doi: 10.1051/e3sconf/202129608026.

[24]. Q. Jiang, M. Yuen, and H. Horta, “Factors influencing life satisfaction of international
students in mainland China,” International Journal for the Advancement of Counselling, vol. 42,
no. 4, pp. 393-413, Aug. 2020, doi: 10.1007/s10447-020-09409-7.

[25]. C. 1. Okeke and Tjprc, “Intervention Strategies that can Support Young Adults’ Transition
into Positive Fatherhood, Implications for Science, Technology, Engineering and Mathematics
Education,” International Journal of Mechanical and Production Engineering Research and
Development (Online), vol. 10, no. 3, pp. 8585-8596, Jan. 2020, doi:
10.24247/ijmperdjun2020816.

[26]. L. Nair and O. A. Adetayo, “Cultural competence and ethnic diversity in healthcare,”
Plastic and Reconstructive Surgery. Global Open, vol. 7, no. 5, p. €2219, May 2019, doi:
10.1097/gox.0000000000002219.

[27]. K. Lundby, J. A. Jolton, and A. I. Kraut, Going global : practical applications and
recommendations for HR and OD professionals in the global workplace. 2010. [Online].
Available: http://ci.nii.ac.jp/ncid/BB03267460

[28]. Spencer-Oatey, Helen, and Peter Franklin. "What is culture." A compilation of quotations.
GlobalPAD Core Concepts 1, no. 22 (2012): 1-21

[29].J. Saldana, The coding manual for qualitative researchers, 3E [Third edition]. Los Angeles ;
London: SAGE, 2016.

[30].J. Corbin and A. Strauss, Basics of qualitative research. SAGE, 2015.

[31]. N. Korobova and S. S. Starobin, “A Comparative Study of Student Engagement,
Satisfaction, and Academic Success among International and American Students,” Journal of
International Students, vol. 5, no. 1, pp. 72-85, Jan. 2015, doi: 10.32674/jis.v511.444.

[32]. C. Acedo-Carmona and A. Gomila, “Personal Trust Increases Cooperation beyond General
Trust,” PLOS ONE, vol. 9, no. 8, p. 105559, Aug. 2014, doi: 10.1371/journal.pone.0105559.


http://ci.nii.ac.jp/ncid/BB03267460

13

[33]. L. Shao-Bing, J. R. Malin, and D. G. Hackman, “Mentoring supports and mentoring across
difference: insights from mentees,” Mentoring & Tutoring: Partnership in Learning, vol. 26, no.
S, pp- 563-584, Oct. 2018, doi: 10.1080/13611267.2018.1561020.

[34]. E. Terrazas-Carrillo, J. Hong, and T. M. Pace, “Adjusting to new places: international
student adjustment and place attachment,” Journal of College Student Development, vol. 55, no.
7, pp. 693-706, Jan. 2014, doi: 10.1353/csd.2014.0070.

[35]. Kuh, George D., Jillian L. Kinzie, Jennifer A. Buckley, Brian K. Bridges, and John C.
Hayek. What matters to student success: A review of the literature. Vol. 8. Washington, DC:
National Postsecondary Education Cooperative, 2006.

[36]. Foot, Jeffery Richard. "Exploring international student academic engagement using the
NSSE Framework." PhD diss., University of Missouri--Columbia, 2009.

[37].S. Ang and L. Van Dyne, Handbook of Cultural Intelligence: Theory, Measurement, and
Applications. Routledge, 2015.



